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Dear Reader,

When we started our spring term this past February, we had ambitious plans for the newspaper, among them a 
magazine. Though we were nervous, we were looking forward to leading Spec class on the daily and distributing hun-
dreds of  copies on the stands by the bridge every two weeks. Just as it did for everybody else in Stuyvesant, New York 
City, and the world, the COVID-19 pandemic pulled our plans out from under our feet on March 15. And like many 
others, we had to adjust our expectations—after that day, our main goal became ensuring that The Spectator stayed 
afloat during the pandemic, and the concept of  a magazine slipped completely from our minds.

After a semester’s worth of  experience, though, we sought to push boundaries during our last semester working 
on the paper. Stuyvesant was beginning a new school year like never before, and it was imperative we report on this 
period of  great change and adjustment. Given that we are one month into the school year, now is the perfect time to 
do so.

The Quaranzine is a collection of  pieces examining various aspects of  the Stuyvesant remote and blended learning 
experiences, from new methods for testing and homework to the silver lining(s) of  virtual school. We hope that, now, 
this magazine will resonate with and promote reflection among the Stuyvesant community and, down the line, will 
serve as a historical record of  this time. 

Please enjoy, and as always, thank you for reading.
—Talia Kahan and Erin Lee

Editors-in-Chief
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“Most of Education is Lonely”: 
Investigating The Rise of Perusall

By Talia Kahan, Sam Levine, and Oliver Stewart
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All Annotations 

As the time increases since Stuyvesant students last set foot in a real, hon-
est-to-goodness classroom at 345 Chambers Street, attempts to replicate parts of  
the classroom experience have become more creative and, perhaps, more desper-
ate. While some functions of  the physical classroom have been replicated with rel-
ative ease and success—Zoom’s raise hand feature quickly took the place of  raising 
hands, and a daily reCaptcha on Talos supplanted scanning in by the bridge to mark 
attendance—other aspects, particularly the simple act of  holding a flowing live 
discussion, have proved more elusive in the naturally stilted remote environment.

Some Stuyvesant teachers have attempted to solve that problem by using Pe-
rusall. One of  the platform’s creators, Harvard University physics professor Eric 
Mazur, traced its origin all the way back to 1984. “I started teaching at Harvard, and 
I did what my teachers had done to me: I lectured […] I would get great ratings, 
so I very quickly started to believe that I was the world’s best physics teacher,” he 
recounted. “Then in 1990 […] I discovered through a test that my Harvard stu-
dents were not even understanding the most basic concepts in my course. They 
were simply memorizing to pass the exam.” This realization prompted Mazur to 
develop the flipped classroom model, which has become a popular classroom style 
especially during remote learning. In a flipped classroom model, students do the 
work traditionally done in class—lectures and instruction—at home, and tradition-
al homework—problem sets and practice—during class with the aid of  the teacher 
and peers. One deficiency, though, remained: “Most of  education,” Mazur said, 
“is lonely.” His idea was to “make a pre-class assignment more meaningful and 
then make it more social.” He was struck by the success of  a prototype he tested 
with his physics classes, and quickly colleagues began to ask him for access to the 
platform.

Perusall has exploded during remote learning and now boasts more than a 
million students learning through the platform. At its core, the concept behind Pe-
rusall is simple: a group of  students is tossed together onto a document which they 
are responsible for annotating individually and replying to each other’s comments. 
In theory, these interactions create exactly the kind of  discussion that has so often 
vanished since the advent of  remote learning. In many ways, in fact, it is suited 
perfectly to remote learning—it takes the place of  a cumbersome, hard-to-distrib-
ute (and potentially virulent) physical textbook, allows for a back-and-forth in real 
time, and, with its clean user interface, allows students to upvote, reply to, or oth-
erwise interact with their peers’ comments like a bona fide social media platform.

For many teachers, Perusall has been just what they needed, providing them 
with a way to ensure that students are reading the necessary material and, at the 
same time, giving students a way to interact with each other about such material. 
For social studies teacher Josina Dunkel, it has even provided her a way to learn 
more about how her students think. “I like that it encourages intellectual engage-
ment and social interactions,” she said. “As a teacher, I also like the insights I gain 
into what questions students have and what they are responding to.”

That sentiment has rung true for freshman William Tang, who is a student in 
biology teacher Marianne Prabhu’s class. Beyond simply giving students assign-
ments on Perusall, Prabhu has cultivated a community among Tang and his class-
mates by putting them in the same small groups for at-home reading as well as 
in-class activities. Especially given that Tang does not know his classmates, he has 
found the platform to be “really helpful at getting to know peers.”

This social-based interaction that Tang described is what Mazur had in mind 
when creating Perusall. And because Perusall is essentially asynchronous instruc-
tion, the platform tries to encourage students to engage with each other. “You 
probably already noticed that Perusall nudges you a little bit by sort of  comparing 
you to other students and saying most of  your classmates are going to see that,” 
Mazur told us. “So we’re trying to sort of  stimulate people’s intrinsic motivation 

ERIC MAZUR: We have now 1.2 million 
people using it worldwide. I would never ever 
have imagined that because I was simply try-
ing to solve a problem in my class, I was not 
trying to launch a platform or anything.

to participate, rather than saying, ‘Hey, if  you don’t do this, we’re going to punish 
you,’ which I don’t think is the right approach to group learning.”

From a teacher’s perspective, Perusall has been helpful in crowdsourcing which 
concepts are difficult for students. “What it does is it shows me the kids’ questions 
that they ask a lot,” an anonymous teacher said. “I can see the top questions and 
see what the kids are confused about, so I can know for my next lesson.”

Furthermore, Perusall touts its built-in scoring algorithm, advertising that it 
“motivates participation via social connections and automatic engagement scores.” 
A document published online titled “How scoring works” lays out six “scoring 
components” that the system uses to assign students a total grade out of  three: an-
notation quality, opening assignment, reading, active reading time, getting respons-
es, and upvoting. Some are relatively straightforward—“reading” simply awards a 
proportion of  the score based on how much of  the document a student has looked 
at, “active reading time” awards points based on how long a student has had the 
document open and is actively engaging with the browser, “getting responses” 
gives credit for receiving replies on comments, and “upvoting” grants credit for 
either upvoting or being upvoted by one’s peers. A portion of  a student’s score can 
also be taken off  if  the student’s comments are not spread evenly throughout the 
document. 

Knowledge of  this grading criteria sometimes affects how students complete 
their assignments: “I do kind of  have to think about it, because where they are 
being spaced out is part of  the grade. If  I put half  of  them on the first page, but 
nothing on the second or third page, then that lowers my grade a lot,” sophomore 
Mary Harvey described. “So sometimes I’ll see something and go, ‘Oh, I can anno-
tate that,’ but at the same time, this is a six page article, so I don’t need to annotate 
three things on the first page and have it not be evenly spaced.”

The automated grading feature of  the platform has been controversial among 
both students and teachers, particularly the vague “annotation quality” compo-
nent. According to Mazur, in developing the algorithm that calculates annotation 
quality, he used a machine learning algorithm to look at the comments of  students 
who demonstrated mastery of  the subject in order to identify factors that set their 
comments apart from less successful ones. “It’s not vague because we want to hide 
it,” Mazur said. “It’s vague because we’d be hard pressed to explain it, and that’s 
inherent to machine learning.” This component, which in the default scoring set-
tings can offer students up to 60 percent credit on an assignment, remains unenu-
merated even in the published grading breakdown on the Perusall website: while 
conducting trials on Perusall using a teacher account we created, we found that 
scores for annotation quality were closely correlated with word count regardless of  
the substance of  the comment.

The heavily weighted annotation quality component, which relies on word 
count to determine a score, combined with the seemingly arbitrary lower boundary 
of  seven annotations to receive full credit, can make Perusall grades seem myste-
rious and somewhat random. Senior Julian Cunningham, who uses the platform 
for his Advanced Placement (AP) Government class, appreciates that Perusall fa-
cilitates conversation between students but wishes that there were more clarity 
surrounding the platform and how teachers are using it. “I think teachers owe it 
to us to be transparent,” he explained. “[Though] I understand the sentiment of  
not wanting students to just be trying to fulfill a quota, by being transparent about 
it, you ensure that people are able to do the work and feel confident about it. If  
anything, not being transparent about what is required almost puts a bit more 
pressure on us.” 

Without clarity around how scores are calculated, students have to guess what 
is expected of  them based on (often vague) comments from their teachers and the 
minimal information available online. If  you type “perusall grading” into Google, 
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ERIC MAZUR: My hope is that through 
the social features we can make this whole 
scoring and grading fade into insignificance. 
That’s my hope, right. In other words, we 
want to make it so much fun, or so engaging 
for people like you that you could even turn 
the whole scoring off  and it would work just 
as well or even better.

ERIC MAZUR: By actually looking at the in-
teraction between the students, I had a much 
better opportunity to prepare myself  for class. 
In a sense it’s like a window into the minds of  
the students, because you see, oh, that’s what 
they’re wondering about, and if  they don’t re-
solve it with each other, then I can address it 
through discussion in the classroom.
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ERIC MAZUR: We find that students who 
chunk their reading do better than those who 
do it in one sitting. So let’s say that you and 
I, we both have the same reading assignment 
due. I sit down, one hour, do the whole thing. 
You split it into six chunks of  ten minutes. 
Keeping everything else the same, you will do 
better in the class than I, on average. Which 
also makes sense, since you get more time to 
think about it and you give others more time 
to respond to the questions you’ve posed. It 
makes a lot of  sense. We also find that stu-
dents who put questions that get upvoted or 
answers that get upvoted do better. Again, 
probably because they’re more deeply en-
gaged with the material and therefore they 
get reactions from many students.

ERIC MAZUR: I think that [comment 
length] is indeed one of  the outputs of  the 
machine learning algorithm. And the reason 
we went to all of  these other metrics, I’m 
pulling them up here. I think the machine 
learning algorithm worked that out, word 
count, as one of  the many things, one of  the 
half  a dozen to a dozen rules that come out 
of  the machine, that’s correct.

ERIC MAZUR: I think creating a water-
tight system which uses extrinsic motivation, 
namely a score or a grade, is never going to 
work [...] any time you do a simple evaluation 
of  people, it can be defeated. It can be gamed 
or defeated.
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for example, the top suggestion is “perusall grading reddit,” which aptly illustrates 
the lack of  more reputable information about the platform online and the direc-
tion in which that pushes students. Senior May Hathaway, who uses Perusall for 
her AP Microeconomics class, in attempting to identify which criteria play a role 
in determining “annotation quality score,” guessed that “length, sophistication 
of  word choice and sentence structure, and analysis as opposed to repetition” all 
factor in. Mazur touched on similar points, explaining that the algorithm relies on 
machine learning-identified patterns in language to determine which annotations 
are high quality. 

Even without taking into account the obscurity of  Perusall grading, figuring 
out how to properly annotate can be difficult in its own right. “Annotations are 
slightly hard. What I do is I summarize the text and add on how I can relate this 
to the world,” Tang explained. “As to responding to my peer’s question, I try to 
give examples of  how this relates to real life scenarios.”

For Harvey, writing the annotations has also been stressful and cumbersome. 
“I feel like it [Perusall] is more stressful than having to do it on paper because you 
have someone actually going through each one of  them and actually judging your 
critical thinking,” she said. Logistically, too, Harvey prefers to read and write from 
a physical piece of  paper rather than a screen.

In the experimental Perusall class we created to better acquaint ourselves with 
the platform, using only the published documentation and our own hunches 
about the grading system, we were able to consistently achieve scores of  2.00 out 
of  a possible 2.00 by making nonsensical but reasonably long comments. In one 
instance, the comment “I’m commenting about commenting about commenting 
about commenting about commenting about commenting about commenting 
about commenting about commenting about commenting about commenting 
about commenting” was given a score of  2.00, which according to the Perusall 
gradebook, means an annotation that “demonstrates thorough and thoughtful 
reading and insightful interpretation of  the reading.” To Mazur, the ease with 
which the automatic scoring can be tricked proves that assignments on Perusall, 
and in general, should be about more than just the grade. “Of  course you’d be 
making kind of  a fool of  yourself  in front of  your peers,” he said.”We hope that 
that will be somewhat of  a disincentive. What you’re telling me, which I was fully 
aware of, is another reason not to put too much weight on these scores.”

Social studies teacher Dr. Zachary Berman’s solution to this dilemma was sim-
plifying the algorithm: he decreased the maximum score from three to two and 
lowered the number of  required comments from seven to five. He made this 
decision in order to reduce the pressure of  Perusall assignments and their grad-
ing for his students. “My biggest issue has been I didn’t really understand how it 
was grading. And so I didn’t feel comfortable,” Dr. Berman explained. “Students 
would come to me complaining they didn’t understand why they didn’t get full 
credit, and I didn’t know.”

A key feature of  Dr. Berman’s Perusall settings is also that his students can see 
what grade they would receive based on their current progress, a feature which is 
turned off  by default—and one the official grading breakdown published on the 
Perusall website recommends against enabling. “They can see what grade they’re 
getting before the deadline,” he said. “So that makes it easy, right? That takes the 
pressure off.”

Prabhu, Tang’s teacher, has gone even further in her solution to the issue of  
grading: rather than making any judgment of  quality, she has been grading stu-
dents on completion. Mazur takes a similar approach: “In my own class, I turn 
it off. I would say: use [the grading feature] in great moderation. Focus on the 
feedback, not on the ranking, not on the points.” Assigning grades for Perusall 
assignments at all, he feels, diminishes the value of  the platform’s social features; 
in his words, “it robs the students of  the ownership of  learning.” 

Like every platform, Perusall has its flaws. Ultimately, though, when used cor-
rectly—which, in our view, means minimizing or completely eliminating the auto-
mated scoring component of  Perusall and instead using it to track what students 
understand and have difficulty with—can be extraordinarily useful. At Stuyvesant, 
especially given our decreased class time with the new five-period schedule and 
the loss of  dynamic, free-flowing conversations in class, the interactiveness of  
Perusall and ability to converse with one’s classmates is a significant gain as long 
as we do not fixate on the numbers or fulfilling an arbitrary checklist. 

All Annotations 

ERIC MAZUR: The computer comes up 
with a scoring algorithm, the scoring rules 
that to you and me make no sense. But there 
are fixed patterns that it finds. In the lan-
guage, in the punctuation, in the word use, 
words like “why” and “how” and “under-
stand” and “get” and so on, that the ma-
chine learning algorithm extracts from the 
pattern that it finds. And then you can take 
the human trainer, the one who has manu-
ally graded, and the machine learning algo-
rithm, and feed both a new batch of  1000 
annotations and you know what? The two 
will agree better than two humans will agree. 
It’s amazing. It’s absolutely amazing.
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ERIC MAZUR: I would like to strengthen 
the social connections, especially now that 
everyone’s isolated at home. I think there’s 
a need for people to connect socially, so 
I would love to find ways, and I’ve been 
talking to Brian [Lukoff, Perusall co-found-
er] about it. I know he’s been thinking about 
finding ways to facilitate one on one or one 
on several chats. As you know you can see 
the avatars of  other people in the top left 
when you’re in it. Imagine just clicking on 
the avatar, saying oh, hey Paula is there, 
clicking on the avatar and immediately being 
in a text based, an audio based or a video 
based chat.

Edpuzzle
Edpuzzle: finally, a version of YouTube that 

pauses the video when you change tabs. The site 
is useful inasmuch as it can make sure students are ac-
tually watching the assigned video, but when questions 
come into the picture, everything goes south. The ability 
to click back to the beginning of a section is nice, but one 
wishes that the multiple-choice questions did not look 
so much like the section that requires students to check 
“all that ap-ply.” After all, the established system of 
using circles to represent one (and only one) choice, and 
squares to represent multiple correct choices must have 
been created for a reason, and it offers the question: Why 
does Edpuzzle choose to willfully ignore it? The answer 
is unbeknownst to us. And while it is annoying to get a 
60 percent homework grade for getting three out of five 
multiple-choice questions correct, at least the integration 
into Google Classroom is neat.

75Rating:

Google Classroom

Over the past few months, e-mails 
from loved ones, peers, and direct commu-
nications from teachers have been drowned out 
by a tidal wave of e-mails from two sources: every 
college in the solar system and nearby star clusters, 
and Google Classroom. Teacher X posted new ma-
terials! Your homework for Introduction to Thinking 
is due tomorrow at 3:55 a.m. Do you want to turn it 
in? Teacher Y posted a new announcement in QSH-
GDY118813A - Period 12! That said, it’s a real relief 
to have a centralized site from which every class 
branches out, and the impressive array of integra-
tions with other inferior pieces of education soft-
ware makes it all the more convenient.

Rating:

Juno Pods
Juno Pods are a feature of  Jupiter Ed that al-

lows you to take tests, quizzes, and other such work. 
The first part of  getting this to work is installing the Lockdown 
Browser on your laptop. Apparently, it does not work on cheap 
Chromebooks, which we figure is Juno Pods’ way of  alleviat-
ing the socioeconomic disparities in education that have only 
widened during the pandemic. After you’ve closed down pretty 
much every other program on your computer, including ones 
you didn’t even know you were running, you can take the test! 
While the multiple-choice and the written answers are very 
straightforward on Juno Pods, you will have to struggle a bit with 
drawing out your answers using your tiny little laptop trackpad. 
The difficulty of  scrolling back and forth between questions—
and being unable to see them all day—is quite difficult for our 
finger muscles that have been trained to sit in the same position 
all afternoon. Speaking of  which, don’t even get me started on 
our ear muscles: they have heard enough frog croaks (sounded 
when you get an answer incorrect) and bird chirps (sounded 
when you get an answer correct) to last a lifetime.

But, when all is said and done, the software is pretty 
straightforward and simple. The only downside is that you just 
took a test.

DeltaMath
“Tonight’s homework is going to be 

a DeltaMath assignment,” your math teacher an-
nounces. A collective groan from the class is audi-
ble, as you all know you are in for a long night.

DeltaMath itself has many merits, including 
the Show Example Feature, which is a helpful tool 
for those topics that you haven’t learned enough 
about in class. The real problem lies in the assign-
ing of it. Too often, teachers require an excessive 
amount of work—not to mention the penalties. 
Whether it’s set to “Back to Zero,” “one off,” or 
anything else, the DeltaMath penalty system can 
erase your hard-fought three correct answers in a 
row instantaneously. 

Overall, DeltaMath, while a useful educational 
tool, is every math student’s nightmare.

Rating: good/5

Rating: 😭 😭 😭 / 😭 😭 😭 😭 😭

AP Classroom

AP Classroom is another scam by the 
College Board to take away everything that is 
valuable to you: in this case, your time. This isn’t to say 
that AP Classroom is not effective. It is. In fact, it pro-
vides good practice and review for any AP classes that 
you might be taking this year. Of course, your teachers 
will give you eight videos to watch and take detailed 
notes on before your next class, extending your experi-
ence on what is often already a slow-running website. 
And you have to deal with the ordeal of e-mailing your 
teacher when you’re doing work at 2:00 a.m., asking to 
unlock a unit or some practice questions, and the mu-
tual feeling of disappointment about sleep schedules 
when you get a near-immediate response.

Rating: 3.5/5 fee waivers

Flipgrid

In the virtual environment during the 
pandemic, teachers are going to great lengths 
to ensure students can get some semblance of inter-
action. They have tried breakout rooms, discussions, 
and… a platform that’s essentially TikTok?!

Flipgrid is a lighthearted platform for students to 
introduce themselves and show off their video edit-
ing prowess while getting to know their classmates. 
However, this can be a major struggle for introverted 
students, who, on top of the pressure of participating 
from their home, have to record themselves in a pos-
itive light.

Flipgrid: loved by some, hated by many, and 
mocked by all.

Rating: 4:10/5:00 required minutes
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We’ll Find a Title for This Tomorrow
Almost all Stuyvesant students are guilty of  procrastination, and 

unfortunately, this collective habit has not diminished in the age 
of  the coronavirus. It has become even easier to push our tasks 
when homework is due every two days instead of  the next morning. 
Despite the longer gap between classes, Kornhauser recommends 
backwards planning by breaking down a large task or project into 
smaller tasks to be completed across a period of  time. “Making a list 
of  what [you] need to do is the first step in the homework process 
when you’re not feeling creative […] each thing helps you see that 
you’re getting through it, and it doesn’t seem as huge of  a chunk 
where you’re not able to check it off  until four hours from now,” 
she said. “If  you can break the task down really small, you can feel 
successful faster, and it’ll help you feel less overwhelmed.” Even 
crossing off  the small tasks can make you feel more satisfied as it 
affirms that you are moving forward. 

We all, however, experience a lack of  motivation at one point. 
To combat this, give yourself  small rewards in between your tasks 
to keep spirits up. “Tiny rewards, like taking a shower [or checking] 
texts [are little] things, but you can’t do it until this thing is done,” 
Kornhauser said. 

Overall, avoiding the pitfalls of  procrastination is crucial, espe-
cially when working on a long-term project. “Sometimes you need 
to walk away from your work, and then come back to it, and perfect 
it,” McAuliffe said. “You can only do that if  you don’t wait for the 
last minute to get it done in the first place.” Though not procras-
tinating is easier said than done, planning ahead can make a large 
difference, both for remote and in-school experiences. 

You’ve Got a Friend in Me
Remote learning has erased many opportunities to talk to others, 

which at times can make school days feel isolating. Though some 
find it distracting to call with a friend while working on homework, 
others find it productive to do so because they know that their 
friend on the receiving end is doing work simultaneously. As math 
teacher Carrie Chu said in an e-mail interview, “Give a friend a call, 
and Zoom study together! Maybe set a timer to work for 25-40 min-
utes, take a timed [five]-minute check-in/social break, and repeat. 
You don’t have to be studying for the same class, but having some-
one also being productive with you can be motivating and fun.”

Learn How You Learn Best
Despite all these pieces of  advice, it’s important for 

you to figure out how you learn most effectively. Shanna 
Schwartz, Curriculum Coordinator for Primary Literacy at 
the Teachers College Reading and Writing Project, suggests, 
“Spy on yourself. When are you most engaged in your class-
rooms? What are the things that are going on for you when 
you’re most engaged?”

Even if  you’re not transitioning into Stuyvesant, with 
the world of  remote instruction, you can examine how 
you interact with this new learning experience and setup. 
“It may be that putting on speaker view is really helpful for 
kids staying engaged because it doesn’t have them looking 
at what all the other kids are doing,” Schwartz said. “For 
other kids, it may actually be that not looking at the person 
who is talking but having a notes document open and trying 
to track themselves through their notes is going to be really 
helpful to them.”

 There are so many new factors in play as we study from 
home, from our Zoom settings to our work schedules. But 
by finding which styles work best for you, you can ensure 
you are learning how you do it best.

Connect With Your Teachers Better Than You 
Do With Your WiFi

Though remote education fosters a different learning en-
vironment as you interact with and learn from your teachers 
through Zoom, it is essential that you continue to reach out 
to your teachers as you would during in-person schooling. 
“The first thing you want to do with making sure that you’re 
prepared, especially if  you’re seeking additional information 
for advancing your learning or just making sure that you have 
a solid foundation, is to speak with your instructor,” Assis-
tant Principal of  World Languages, Art, and Music Francesca 
McAuliffe said. “Let your instructor know that you are look-
ing for additional ways to solidify or advance your learning.” 
Take advantage of  your teachers’ office hours. It’s not only a 
space to ask any clarifying questions, but also a way to con-
nect with them.

9

Making the Most Out of Your Day

Tips and Tricks From the Editorial Board

●  Use one Google Doc or Sticky Notes to centralize your schedule 
or teachers’ Zoom links.
●  If  you are working on many different subjects at the same time, 
use multiple desktops to create different workspaces for each sub-
ject to avoid any clutter. 
●  If  you constantly have 10 tabs open, use the tab-grouping fea-
ture on the Google Chrome browser to group tabs of  a similar 
subject together. Right-click on a tab and select the second option 
Add Tab to New Group. 
●  Plan deadlines, meetings, and reminders into Google Calendar 
or a paper calendar. 
●  Use a planner or a daily to-do list, and write down ALL tasks you 
have for the day. Our favorite one is Muji’s September-September 
calendar.
●  Set a timer or stopwatch for each assignment you work to push 
yourself  to work more productively. 
●  Use the 10-minute passing periods to take a break from your 
computer, and move around. This will help you renew your focus 
when you come back and separate your periods the way they would 
be during in-person school.
●  Get dressed and ready for your classes as if  you were going 
outside to help create a divide between your school time and af-
ter-school time. If  you can, take a walk around your block before 
school begins.

Chrome Extension Recommendations 

Some small but nifty browser tools to help you stay 
focused. 

●  Toggl Tracker: keeps track of  how long you spend 
on each of  your tasks through its built-in stopwatch.
●  StayFocusd: blocks certain websites after you 
reached your time limit that you set for the day. 
●  Todoist: allows you to save websites as “tasks” so 
that you can come back to them a few days later, in 
addition to its To-Do list feature. 
●  Momentum: provides a personalized dashboard 
with some feel-good quotes. 
●  OneTab: consolidates your tabs into one with links 
to each to save memory and clutter.

By Karen Zhang
Additional reporting by Suah Chung and 

Zoe Oppenheimer

Going into a school year unlike any other, all stu-
dents regardless of  grade have been adjusting to new 
routines during remote learning. To make this transition 
easier, here is some advice from guidance counselors, 
teachers, and members of  the Editorial Board.

Stop and Smell the Roses
With the long hours of  remote learning, it’s important to take 

frequent breaks from staring at the screen. Using the 10-minute tran-
sition periods is crucial in revitalizing yourself  after sitting in class 
for almost an hour. Stand up, stretch your arms, legs, and back, walk 
around your house, and drink some water. “[Step] away from the re-
mote space when you can [during the 10]-minute transitional period 
between classes […] you can do a couple of  lunges or toe touches or 
wall stands […] eat a piece of  fresh fruit, [and] drink some water,” 
McAuliffe suggested. “[M]ake sure you’re breaking up the times so 
that you really can absorb all of  the information that is coming at 
you.” 

In addition to the brief, but fundamental breaks throughout the 
school day, remember to take some time for yourself  after school. 
Whether it’s taking a short walk outside (masked up, of  course), ex-
ercising, or coloring in a coloring book, engage in activities that don’t 
require a screen. Not only do you grant your eyes some rest and your 
lungs some crisp, fresh air, but it also helps foster a transitory divide 
between school and home so that the two don’t get blurred. 

As remote learning continues for several months, guidance coun-
selor Sarah Kornhauser also suggests setting aside half  a day during 
the weekends dedicated to yourself  and doing activities that you en-
joy. “Schedule the free time to do the things you love to avoid burn-
out […] I think it’s really important to pre-decide some hobbies that 
you value,” she said. “It’s something else that’s not a screen because 
[…] by early December, you’re going to be tired of  this [routine,] and 
there have to be other ways that you fill your life to find meaning.” 

 

Tidy Up
On top of  schoolwork, it’s easy to feel overwhelmed 

physically when you have an array of  papers on one side of  
your table, a sprawl of  Muji pens and pencils on the other, 
and several empty water bottles to top it all off. Rather 
than starting your homework immediately after class, clear 
your desk, and make sure that you have the devices, tools, 
and lighting you need to create an optimal workspace. 
“Make sure your space is well-lit and you’ve stretched. 
Make sure your pencils are sharpened and the distractions 
are away, that you’re in a comfortable space,” Kornhauser 
said. Moreover, she recommended using physical folders 
to optimally organize your workspace. “It keeps you or-
ganized, but it’s kind of  symbolic. It’s a way to put things 
away and move on to the next thing,” she continued.

For Kornhauser, the distinction between a workspace 
and a leisure setting is especially crucial. She advised stu-
dents not to work on their beds, since the bed is typically 
associated with relaxation and sleeping, which could prove 
counterproductive. “Create these kinds of  symbolic dif-
ferences or else […] everything bleeds together,” she ex-
plained.
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Snapshot of WORKING FROM HOME
By the PHOTO DEPARTMENT
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When it comes to homework, teachers are generally free 
to make their own rules—how much should be given, how long 

it should take, how much is too much, and how little is too little. 
Ideally, homework is something that strengthens students’ skill 
sets and understanding of  the material. Ideally (at least accord-
ing to Stuyvesant’s homework policy), homework should take no 
more than a half-hour for a non-AP class and no more than one 
hour for an AP class. Ideally, teachers aren’t teaching from their 

living rooms and kitchens. But nothing about this situation is ideal. 
As we begin the school year with a transformed schedule, one in 
which classes meet only every other day and homework can thus be 
assigned in double the usual quantity, teachers too must transform, 

or at least revise, how they give homework.

“It kind of depends on the subject.”
When asked about the amount of  homework they assign, some teachers 

will start by zooming out (as it were) to “the rationale for why homework ex-
ists,” as social studies teacher Josina Dunkel put it. In Dunkel’s view, different 
subjects use homework differently: “I am not a math teacher at all, but the 
way that I understand it, in a math class, you learn the formulas and the ap-

proach, and then you practice doing that with the different problems.”
Here she paused to ask if  that was a fair analysis, which we thought it was; 

though there are some math courses in which much of  the class time is devoted 
to going over problems from homework, most fit Dunkel’s description. Dunkel 
was not the only teacher to emphasize the importance of  her subject in determin-

ing the homework she assigns; French teacher Manuel Ramirez gave a description of  
how language education’s content shapes the form of  its homework: “I don’t teach a 

content-based class, like a history class […] in general, I usually give homework that I 
call priming my students; it [kind of] introduces them to what we’re gonna do in class 
the next day.”

Dunkel, by contrast, does teach a content-based class and uses homework for pre-
cisely the opposite reason as Ramirez. She said, “In a history class, that’s not the way 
that we use homework. We don’t use it for practice; we use it for preparation. And I 
think part of  it is because, let’s be honest, we know what happened in history, right? 
The thing that we’re concerned about knowing is why. And so the idea then, to be 
prepared for a history class, is that you know the who, the what, the where, the 
when, and then in class, we can get to the more interesting things.”
Dunkel assigns homework with the single goal of  preparing students for the next 

day’s class discussion. “I always found it very tricky to have a time component be the 
gauge of  homework,” Dunkel said. “I don’t know how much time it takes people to be 

prepared for the class.” In an e-mail interview, physics teacher Daisy Sharaf  gave a similar-
ly qualitative answer to the question of  what constitutes too much homework: “Too much 
homework is when the assignment is repetitive and nothing new in the way of  understanding 
or skills comes out of  it.”

Many teachers have trepidations about the idea that the “correct” amount of  homework 
is measured by time (anything in a range from 30 to 60 minutes) and not the amount that 

Working Out Homework 
By Jonathan Schneiderman and Clara Shapiro
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is necessary for students to under-
stand the material. Dunkel is one 
such teacher. “People chose to be at 
a school that’s supposed to be the 
best, right?” she questioned. “And 
yet the work for the best is some-
thing they don’t want to have to do.”

Dunkel views a chiefly quantita-
tive view of  homework as problem-
atic for other reasons as well: for 
instance, because not “all subjects 
use homework or even 
approach work in the 
same way,” Dunkel 
argued that the ap-
propriate amount 
of  homework 
“kind of  de-
pends on the 
subject […] I 
would think 
that a half  an 
hour of  straight-
up practice with 
math would be, like, 
enough”—an implicit 
criticism of  Stuyvesant’s one-
size-fits-all policy, which makes no 
such distinctions. Dunkel similar-
ly argued that, just as homework 
doesn’t function uniformly across 
all classes, it is not interacted with 
uniformly by all students. Strug-
gling students will need to study for 
longer than average; students who 
already have a strong grasp of  the 
material will need to put in less ef-
fort for good results. “And that’s the 
tricky part about homework,” she 
said. “It’s sort of  assigned for the 
whole class, but like, it hits everyone 
differently individually.”

Dunkel was not alone in speak-
ing to this variability. As Sharaf  
wrote of  her AP Physics class, “I 
think that the video lessons take 
about 20 minutes to complete, and 
the associated practice problems 
could take between 10 and 50, but 
there really might be a lot of  vari-
ability. The actual calculation and 
documentation of  the problems 
can’t take very long, but sometimes 
it’s a struggle to understand how to 
approach them, and that’s different 
with every student.”

What Dunkel and others de-
scribe is the sort of  fine-tuning that 
remote learning has forced teach-
ers to take on. Homework formu-
las are being recalibrated. It makes 
sense—30 minutes of  homework 

might not have the same kick 
if  a class meets only 

every other day. For 
many teachers, this 

is the rationale 
behind giving 
more homework 
than usual in re-
mote learning. 

B i o l o g y 
teacher Dr. Maria 

Nedwidek-Moore 
is one example. “I 

backed off  on the 
work that I gave last 

term, but I did a 180 this term. 
I’m giving more, and I know a lot 
of  the families and the children are 
upset about this, but the fact is that 
because we’re seeing you half  the 
time, and because I don’t want to 
give you stuff  when I’m seeing you 
[…] I’m assigning more,” she said. 
“They need to do more on their 
own to compensate for the fact 

that I see them less.”
Ramirez echoed this thought: 

“Normally, I would only give 20 
minutes of  homework a night,” he 
said. “Now, it’s not quite like that. 
I would say, now, probably about 
40 minutes.” But Ramirez is also 
cautious about giving too much, 
not just because of  student mutiny, 
but because if  homework were to 
take three hours, it simply wouldn’t 
be effective. “We can give up to an 
hour of  homework a night, but es-
pecially in the lower and interme-
diate levels, you can’t really have 
them do anything for an hour. 
They might not understand every-
thing; there’ll be too many ques-
tions,” he said. “I just know that 
in my subject, I don’t think three 
hours of  a block of  homework 
would be particularly useful. And 
then, of  course the students would 
also probably hit me.”

Striking a balance between Dr. 
Nedwidek-Moore and Ramirez’s 
approaches is English teacher 
Heather Huhn. Rather than assign-
ing twice the amount of  reading 
to her students, she approximates 
that she assigns one and a half  

“I 
always found 

it very tricky to have 
a time component be 

the gauge of homework 
[...] I don’t know how much 

time it takes people to be 
prepared for the class.” —

Josina Dunkel, social 
studies teacher

Members of  The Spectator Editorial Board recorded how long they spent on their homework per 
subject each day. The subjects that took the longest were social studies and the natural sciences.

“In the world of remote, I have a 
new vocabulary now.”
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times the amount. And while this 
will have the long-term effect of  
her classes getting through fewer 
books, she has accepted that and 
recognizes that, in this case, the 
quantity of  books is not the most 
important. “I’ve just been looking 
at it like we’re going to get through 
the books that we are going to 
get through and we’re not going 
to get through a lot of  things this 
semester,” she said. “And that’s 
okay. It’s really about the quality 
over quantity and which books do 
I think students enjoy the most, 
which ones will they get the most 
out of.”

Not all teachers have that lux-
ury though. Social studies teacher 
Dr. Zachary Berman has decided 
to use a new and shortened text-
book—AMSCO—to ensure he 
makes it through the entire AP 
World History curriculum on time. 
Still, he described his amount of  
homework as “a lot.” But because 
he teaches an AP class, that is ex-
pected, and per the results of  an 
anonymous survey he conducted, 
students seemed to be spending 
around one hour a night on home-
work, which falls within the admin-
istration’s guidelines.

Beyond the question of  how 
much, there is also the question 

of  how. “I had one strategy that 
worked for the last three decades, 
which I’ve had to abandon in the 
world of  the remote,” math teach-
er Debbie Goldberg wrote in an 
e-mail interview. “I have a new 
vocabulary now that includes 
Delta Math, Edpuzzle, 
and Jamboard. I am 
a rookie teacher 
all over again 
as I experi-
ment with 
new ways to 
give home-
work. I’m 
still grop-
ing around 
in the dark. 
I found out 
twice that stu-
dents can’t com-
plete an assignment 
if  I don’t post it.”

For Goldberg, remote learning 
means a change in not only the way 
that she gives homework, but also 
why. “The purpose [of  homework] 
is for students to discover whether 
they understand the lessons they 
were taught in class and to rein-
force skills and ideas. [In this new 
remote world however,] the pur-
pose has become to make up for 
unfinished lessons since we now 

have less instructional time,” she 
wrote. Another mystery is just how 
long these remote learning home-
work assignments take: “In the old 
days, I’d say 30 minutes for Alge-
bra II and an hour for [calculus]. 
Now? I have no idea.”

 Another teacher, 
biology and chemis-

try teacher Gilbert 
Papagayo, has 

also been mak-
ing changes in 
how he assigns 
homework. “In 
years past, I’ve 
primarily used 
homework in 

two ways—to ei-
ther introduce stu-

dents to the materi-
al so they’ll be slightly 

familiar with it when we 
discuss it in class, or reinforce 

concepts learned in class,” he wrote 
in an e-mail interview. “This year, 
given that teachers have less con-
tact time with students, homework 
takes on a more important role as 
it is the only exposure students 
have to parts of  the curriculum.”

Perhaps most important is find-
ing a balance. Homework should 
give the brain a workout, not crush 
it under an Olympic barbell. And 
for teachers, being realistic is key. 
When asked if  more than an hour 
of  homework would be justified if  it 
enhanced students’ understanding 
of  the material, Sharaf  responded 
definitively: “No. Nope. Never. If  
the homework is designed to take 
that long, then the teacher is being 
unrealistic about the constraints on 
the students’ time.” 

“No matter what, you have 
to strike a balance,” Ramirez em-
phasized. “The students do have 
to be pushed, and you do have 
to get either a certain amount of  
skill building or content, but at the 
same time, it has to stop before the 
students begin to resent it.”

Taking notes? Good.

“I 
backed off on 

the work that I gave last 
term, but I did a 180 this term. 

I’m giving more, and I know a lot 
of the families and the children are 
upset about this, but the fact is that 

because we’re seeing you half the time, 
and because I don’t want to give you 

stuff when I’m seeing you [...] I’m 
assigning more.” —Dr. Maria 

Nedwideck-Moore, biol-
ogy teacher

The average time spent on homework per subject split by AP and non-AP level. Note: there are 
no non-AP social science classes.
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Smetters responded to reports of  
technical difficulties with the software, 
saying: “Over 150 million exams will 
be taken with LockDown Browser this 
year,” and that if  even a very small frac-
tion of  users had problems, Respondus’s 
support team would be overwhelmed 
with requests. “We simply aren’t see-
ing common issues where LockDown 
Browser is found to be the source of  the 
problem,” he said.

Principal Seung Yu declined to re-
spond to specific questions about Lock-
Down Browser, but acknowledged 
that remote learning has presented a 
unique set of  challenges, including test 
administration. “My hope is that stu-
dents will make choices to uphold the 
Stuyvesant Integrity Policy rather than 
finding shortcuts,” he said in an e-mail 
interview. “There is no fool-proof  way 
to prevent and/or monitor completely 
for dishonesty. We have to trust in our 
students to make good decisions while 
also exploring preventative measures as 
necessary.”

Teachers have mixed feelings about 
the software. Social studies teacher Lee 
Brando said they were using LockDown 
Browser because it was required to ad-
minister tests using the AP Classroom 
question bank. “For the multiple choice 
exams, in addition to using a lockdown 
browser, I make seven versions of  the 
exam and have questions and answers 
scrambled. Each is timed to prevent 
additional time for students to look 
up answers, and I select a fair number 
of  application questions rather than a 
straightforward knowledge-based type,” 
they said in an e-mail interview.

Brando found that ultimately, the 
benefits of  using it outweighed the po-
tential downsides. Last semester, they 
only assigned writing assessments, but 
this year, they felt comfortable giving 
multiple choice tests with the additional 
security LockDown Browser provides. 

“No singular 
type of  assess-
ment is perfect,” 
they said. “If  
students wish 
to have multiple 
choice exams, they 
will need to consider the trade-off—that 
is, ensuring some security from cheating 
through the use of  a lockdown brows-
er.”

Economics teacher David Wang 
added, “All I can say is I didn’t necessar-
ily want to impose lockdown browsers 
on my students. It’s just that the use of  
a lockdown browser is bundled with the 
use of  questions from AP Classroom.” 
In order for him to give his students 
access to the AP Classroom question 
bank, which he believed would best pre-
pare them for the AP exam at the end 
of  the year, he had to use LockDown 

Browser—“for better or worse,” he said.
Dr. Lawson decided not to use re-

mote proctoring software with his stu-
dents at the University of  Utah this 
year. “Since I teach students about the 
importance of  privacy, cybersecurity, 
and the dangers of  online surveillance, 
I would feel hypocritical turning around 
and making my students use proctoring 

software,” he said.
Most students shared the senti-

ment that the software is ultimately 
ineffective. “You can have your notes 
out; you can have like three comput-
ers set up; and you can literally have 

someone who you paid to sit there and 
help you during it,” junior Katherine 
Lake said. “Having this one browser 
isn’t going to change things.” 

Instead, she urged teachers to take 
that into account and adapt their assess-
ments to the reality that students will 
have access to outside resources. She 
said one of  her teachers gave open-note 
tests, but made the questions harder, 
while another gave faster-paced ques-
tions that didn’t allow students enough 
time to look something up. “Teachers 
need to understand that they cannot 
prevent cheating,” Lake said.

That was the conclusion that many 

teachers, like biology teacher Dr. Ma-
ria Nedwidek-Moore, came to as well: 
“I was trying to convince a colleague 
that she shouldn’t use a lockdown 
browser and she said, ‘but they cheat 
without the lockdown browser.’” Dr. 
Nedwidek-Moore replied that with or 
without the browser, “they cheat with 
the phone.”

Some Stuyvesant teachers are requir-
ing students to install test proctoring 
software that experts claim could threat-
en their privacy and security.

Students download the software, 
called LockDown Browser, off  the in-
ternet and install it on their computer. 
Once installed, teachers can create tests 
through the College Board’s Advanced 
Placement (AP) Classroom or Jupiter 
Ed’s Juno Pods that can only be taken 
in the browser. Once students open the 
browser, it disables certain system func-
tions, like the menu toolbar and some 
shortcuts, and takes over the screen. 
A blog post on the manufacturer’s site 
boasts about its “direct access” to the 
computer and operating system. 

It’s this kind of  access that has some 
privacy experts worried. 

“This software is essentially malware 
or academic stalkerware. It’s deeply in-
vasive and allows school administrators 
to violate students’ privacy rights, but 
it’s also an enormous security threat. 
Universities are setting themselves up 
for massive student data breaches, law-
suits, and worse if  they continue in this 
direction of  forcing students to install 
dangerous surveillance software on their 
computers in order to get an education,” 
Evan Greer, Deputy Director of  Fight 
for the Future, a digital rights non-prof-
it, said in an e-mail interview. The Elec-
tronic Frontier Foundation, another 
digital privacy group, shared similar con-
cerns. 

Dr. Sean Lawson, Associate Pro-
fessor at the University of  Utah and 
Non-Resident Fellow at Marine Corps 
University, described how this kind of  
software could put students at risk. “The 
more intrusive forms of  proctoring 
software are similar to malware in terms 
of  the amount of  personal information 
to which they potentially give access,” he 
said in an e-mail interview. 

The software is manufactured by 

Respondus, an educational technology 
company based in Washington State. Re-
spondus Chief  Executive Officer David 
Smetters disputed the characterization 
of  its software as malware. “Embodied 
in the very definition of  spyware and 
malware is the malicious intent of  the 
creator or distributor. That certainly isn’t 
the case here. It’s like saying soldiers are 
similar to terrorists because they both 
use weapons,” he said in an e-mail in-
terview. 

The Respondus website stresses its 
desire to collect as little information 
as possible. The page on LockDown 
Browser’s privacy says that personal 

information about students is not sent 
to the company except in cases where 
a student requests technical support or 
exits an assessment early. “LockDown 
Browser doesn’t send any information 
to Respondus servers, except for the two 
examples [on the site]. It doesn’t require 
a student to register at our website and it 
doesn’t gather information on a student 
during an exam session,” Smetters said. 
“In short, we don’t know the individual 
identities of  LockDown Browser users.” 
Another more aggressive Respondus 
product, Respondus Monitor, records 

students’ webcams and behavior, claim-
ing to use AI to detect cheating.

A series of  data breaches among oth-
er test proctoring companies, however, 
has raised concerns about the security 
around the data collected by these ser-
vices. ProctorU confirmed that 440,000 
records were stolen and leaked publicly 
in August. In mid-October, Verificient, 
the maker of  another test proctoring 
service, ProctorTrack, was hacked and 
forced to disable the service. 

Some students have had technical 
issues with the software. After down-
loading a version of  the browser, senior 
Chris Buiciuc realized the features that 

were supposed to be disabled only while 
the test was in progress, such as screen-
shotting, were disabled all the time. Oth-
er students have had similar issues. 

After attempts to resolve the issue, 
including contacting the College Board, 
Buiciuc’s classmate found a solution on 
the internet that resolved most of  the 
issues. He was able to install a different 
version of  the software that “worked 
much better and caused no problems,” 
he said. The problems with his comput-
er that remain, he said, can wait until his 
college applications are submitted.

“ESSENTIALLY MALWARE”: EXPERTS RAISE 
CONCERNS ABOUT STUYVESANT’S LOCKDOWN SOFTWARE

By MADDY ANDERSEN and HUGO SMITH

“This software is essentially malware 
or academic stalkerware. It’s deeply 

invasive and allows school administrators 
to violate students’ privacy rights, but it’s 

also an enormous security threat.”
—Evan Greer, Deputy Director of Fight 

for the Future

“Embodied in the very definition of 
spyware and malware is the malicious 

intent of the creator or distributor. That 
certainly isn’t the case here. It’s like 

saying soldiers are similar to terrorists 
because they both use weapons.” 

—David Smetters, CEO of Respondus
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Remote, Hybrid, or In-Person: 
How Are Students Across the World Learning?

By Maddy Andersen, Rachel Ok, Zoe Oppenheimer, and Ruiwen Tang

NYC PUBLIC 
SCHOOLS

Townsend Harris High School 
(remote, formerly hybrid)

Raine Wu, sophomore
Townsend Harris is handling remote 

learning pretty well. They have pre-
pared a manageable bell schedule with a 
20-minute break halfway through the day. 
The teachers have also established days 
where each subject [is] not able to assign 
students homework, which I find helps 
students relax a little bit. [It was, how-
ever,] different from the spring semester 
because we didn’t have a bell schedule 
then. Townsend was doing a hybrid sys-
tem until the DOE decided to close all 
schools on Wednesday, October 7.

 
Hunter College High School 

(hybrid)
Jane Robinson, freshman

Hunter gives students both the op-
tion to do fully remote or a hybrid sys-
tem [in which] they go to the campus 
two out of  five days a week. Additionally, 
because our 94th street campus is pretty 
small and the Elementary School learns 
there, there’s far from enough room for 
both the elementary and high school to 
have both a safe and effective learning 
environment. That’s why the 7th and 
8th graders doing the hybrid system go 
to the 94th street school, the 11th and 
12th graders are all fully remote, while 
the 9th and 10th graders doing hybrid go 
to a completely different CUNY campus 
at the Silberman School of  Social Work.

 
Beacon High School (hybrid)

Dahlia Miller, sophomore
Originally, we were split into four 

cohorts—one of  them was remote, and 
then three of  them were hybrid. Each 
one would come in on a different day, 
and basically, everybody only got one or 
two days of  full synchronous instruc-
tion the whole week, while the remote 
instruction was two classes a day for all 
five days. Because of  that and because 
of  some safety precautions […] now ev-
eryone is home except teachers [who] go 
into school once a week, and they are in 
a classroom all day with a group of  nine 
students who come in once a week and 
do their remote learning in school […] 
The teachers are also teaching remotely 
from the classroom, so it’s just a bunch of  
people on laptops in a room. For remote, 
they basically set it up as a normal school 

day, just on Zoom. Every 
day, we have a check-in in 
the morning with our ad-
visory, two classes, a break 

school, and then they teach the remote 
kids separately. So, it’s just remote kids 
in one call, and then for a different pe-
riod they teach blended, and it’s just the 
blended kids being taught. 

The people who are in blended are 
schedules in A, B, C, D [cohorts], so if  
you’re in [cohort] A, then you go in for 
that day while the rest of  the kids stay 
home. For remote, [there are] a lot of  
kids [in each class], about 20 or 30 stu-
dents in each class. For in-person classes, 
one of  my teachers said that there was 
one student in her class.

Brooklyn Tech (hybrid)
Owen Thomas, senior

There are four groups—A, B, and C 
are hybrid, and D is all remote. [...] You 
have the same teachers and the same 
class time regardless of  whether you are 
remote or in-person, so teachers are si-
multaneously teaching both in-school 
learners and remote learners. Over the 
summer, they installed smartboards in 
every classroom, so teachers can screen-
share the smartboard on Zoom and show 
it for kids who are in the actual building. 
There are some advantages to being in 
person, but from my experience, teach-
ers are pretty responsive on Zoom, and 
if  you raise your virtual hand, they see 
it. [...] I was originally doing hybrid, and 
then I switched. There were some vid-
eos circulating of  people from Tech who 
were going to large, unmasked parties, so 
I decided to go fully remote because it 
made me realize how irresponsible some 
people are. You can’t be too careful, and 
you never know who’s doing what.

for 20 minutes, another class, lunch, and 
another class—it’s all spaced out pretty 
nicely. Each class has been cut to 40 min-
utes instead of  the normal 55 minutes. 
When they switched to the new system, I 
was really excited we could learn more—
though it’s the same amount of  learning, 
just spread out differently.

Bronx Science High School 
(hybrid)

Ethan Leung, senior
Though the majority of  the student 

population opted for remote, there were 
still approximately 15 percent of  stu-
dents [who] opted for the blended op-
tion. For remote learning, the teachers 
are using either Zoom or Google Meet 
to do regular class instruction. Each class 
is allowed 100 minutes of  synchronous 
instruction [a week] with the rest being 
allotted as asynchronous instruction (e.g. 
I could have a synchronous 40 minute 
class on Tuesdays and Thursdays, plus a 
synchronous 20 minute class on Friday).

Academy of  American Studies 
(hybrid)

Hannah Lee, senior
I think only 80 or so kids are doing 

blended [learning]. Most of  the kids at 
the beginning of  the month when school 
started kept switching back to remote, so 
the schedules kept changing. It was so 
hectic. I think the schedules are chang-
ing even now. Mine only got switched 
twice, but for a lot of  kids, their sched-
ules switched about six times. 

Some of  my teachers are fully re-
mote, and some of  them are blended, 
but they’re mostly in school teaching. 
They teach the in-person kids at the 

PRIVATE/
BOARDING 
SCHOOLS 

The Abraham Joshua Heschel 
School (hybrid)

Sarah Horvath, senior
We have hybrid learning, so three 

days on Zoom and two days in school. 
And for seniors, the way it works is 
that [...] we have specific Zoom classes 
and specific in-school classes. Your in-
school classes are geared around one 
major subject a day—for me its math 
and physics—[and] we have them for 
extra time. On those days [in-school], 
during the social studies block, we’ll 
have current events and in the Hebrew 
block, instead of  leveled with honors 
[like we do in Zoom classes], we will 
have Hebrew culture. Those are called 
“seminar” classes and count for 15 
percent of  your normal class grade.

I think that, though it’s really nice 
to be in the building and be with peo-
ple while you have school and see-
ing their faces in person, the seminar 
classes on in-school days kind of  feel 
like a joke and a waste of  time because 
they are made up and we only have 
them once a week.

 

The Hill School (in-person)
Sarah Kenvin, sophomore

Our school is doing all in-person 
classes with physically distanced seat-
ing and a mask requirement. If  some-
one tests positive for the virus, ignores 
the rules and refuses to distance or 
wear a mask, comes in close contact 
with someone who tested positive, 
etc., they are sent home to do remote 
learning […] until they get cleared to 
return. The international students who 
cannot return to campus are also doing 
remote school, being on Zoom for two 
classes and watching a recording for 
the third (because of  the time zones, it 
would be too late for them to stay up 
for the last class of  the day). During 
the winter term, since the virus is ap-
parently expected to get worse with the 
flu season, all students who are not on 
a winter varsity sports team will do re-
mote classes for two weeks, similar to 
the spring term, and the athletes will 
do classes on campus. 

Every day, we have to complete a 
super quick health check, wear brace-
lets to track who we come in close 
contact with, and have an app on our 
phone that also tracks us. If  you don’t 
comply with these things, you will end 
up receiving a lot of  infractions and 
might get sent home to do remote 
learning.

 
Marymount School of  New York 

(hybrid)
Evelyn Donnelly, sophomore

Marymount [is] doing a hybrid sys-
tem, but it is a lot different from how 
they did it in the spring. There is a two-
week cycle of  classes, with an A week 
and a B week. Everyone has remote 
school on Mondays. On Tuesday[s] and 

Wednesday[s] of  the A week, freshmen 
go into school, [and] on Thursday[s] 
and Friday[s], the sophomores go in. 
During the B week, it’s the same for ju-
niors and seniors. 

 
St. Andrew’s Preparatory School 

(hybrid)
Adele Auchincloss, sophomore

Half  the school is in in-person 
learning, and the other half  is on 
Zoom. Well, now, it’s only the soph-
omores who are on Zoom; everyone 
else is in-class learning. It’s pretty much 
Zoom and a little bit of  asynchronous 
classes, but pretty much all of  our 
classes are synchronous. We’re definite-
ly doing more school [than the spring]. 
So in the spring, I had done a four [day] 
week schedule. But now, I have six days 
of  school from 9:00 a.m. to 1:00 p.m. 
[…] except for Wednesdays and Satur-
days, when it’s 9:00 a.m. to 11:00 a.m. 
[Once we go back,] all the classes will 
be in person, and the day will go back 
to a full schedule, [from] 8:00 a.m. to 
3:00 p.m. I have to wear my mask at 
all times unless I’m in my room. We 
have assigned times to eat; we can only 
have a certain amount of  people at a 
table, [and] we can only hang out in 
groups outdoors six to 10 feet apart at 
all times. That’s a general overview of  
the guidelines. [There are] a lot more 
smaller rules for how they’re dealing 
with dorm life. [For instance,] we can 
only have two people in the bathroom 
at once. We’re going to have scheduled 
[times to] shower and [brush] our teeth. 
We can’t use the kitchen. But they’re 
basically just keeping us very isolated 
on campus, and they’re not letting us 
leave, so I have to stay on campus at 
all times. I can’t go into town. So far, 
it has been working. They haven’t had 
any cases. You have to be tested before 
you arrive, and then you get tested the 
day you arrive, and you get tested five 
days into your stay at school as well.

 
Trinity School (hybrid)

Megha Kumar, freshman
Each grade in the high school 

comes into school one week per 
month. For lunch, we order on an app 
in advance and then […] pick it up in 
school. When in the building, we [have] 
some Zoom meetings to accommodate 
anyone in the class who is not doing 
in-person learning. If  everyone in the 
class has chosen in-person learning, 
then the class [is] in person without 
Zoom.

with additional reporting by Eliza Oppenheimer

Vivian Teo / The Spectator
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Paul D. Schreiber High School—Port 
Washington, New York 

(hybrid) 
Ashley Lee, senior

The high school students are divid-
ed by last names, and each half  alternates 
[between] going to school and learning re-
motely. It additionally provides an option 
for students to go fully remote if  they do 
not want to or cannot go to school for 
whatever reason. Everybody is able to fill 
out a form each month about whether they 
want to use the hybrid plan or stay at home 
for the next month, which gives the indi-
vidual student and family a choice. Further, 
the school has distributed Chromebooks 
(with a built-in lockdown browser) to ev-
ery student, so everyone has a device to at-
tend classes and take tests. As for the rules 
in the school, there are stricter restrictions 
on where people can enter, where people 
can eat, and where people can take a mask 
break. There is also a newly added one-way 
system to ensure that no unnecessary con-
tact between people will be made. 

West Shore High School—
Melbourne, Florida (hybrid)

Lily Winster, junior
You can either be full-time online or you 

can be full-time in person. Then, in certain 
circumstances, you can go for half  the day 
online and half  the day in person. I think 
we’re somewhere in the 60 to 80 percent 
capacity. We’re a small school to begin with, 
but there’s definitely a significant number 
of  kids online. 

I’m on volleyball and our season got 
shortened from almost 20 games to 12 for 
the entire district and the whole state.We 
actually have districts this week. If  anyone 
on your team tests positive for COVID, 
then your whole team is quarantined for 
two weeks. One of  the girls on my team sits 
next to someone in class who tested posi-
tive, so she had to quarantine for two weeks, 
but the rest of  the team did not. There are 
no requirements [for testing]. We get tem-
perature checks before every practice, and 
we wear masks everytime we’re not active-
ly playing on the court. That literally does 
nothing: we’re sweating and breathing on 
each other. 

We are on a block schedule this year to 
limit exposure. We were used to going to 
seven classes a day, but now, we only go to 
four classes a day. We only have four classes 
each semester, which is going to be really 
difficult because AP classes are now only 
a semester. Any class that was a semester 
class turned into a nine-week class, and any 

MIDDLE 
SCHOOLS

Mark Twain (hybrid)
Jamie Andersen, eighth grade

My school is split up into four groups, 
and three of  them are in-person. Each 
in-person group has a day that it goes to 
school every single week no matter what 
[either Wednesday, Thursday, or Friday], 
and the groups alternate Monday and Tues-
day, which makes me go in-person five days 

out of  every 15 school days. When I go to 
school, there is homeroom, and then, I get 
core classes—math, science, ELA, and so-
cial studies—and then I also get Spanish, 
gym, and talent. When I’m out of  school, 
I only have ELA, math, science, and social 
studies. […] When I’m in school, I am with 
12 kids and I move classrooms, but I am 
with different kids for Spanish and differ-
ent kids for talent. [My remote classes have] 
all the kids from the two other in-person 
groups who aren’t in school and are waiting 
to go in-person. […] My science class has 80 
kids, and the other ones have 50 kids.

 
Echo Horizon School—California 

(hybrid)
Clara Cottrell, sixth grade

My school is doing Zoom. We will be 
going into school—only the 6th graders—
every Friday, starting on October 23. It’s go-
ing pretty well, but there are some challeng-
es. The challenges would be when you need 
to give a presentation or when your internet 
gets bad. People will turn off  their cameras 
and say that they’re not there just to get out 
of  work. […] I think that they’re handling it 
pretty well. Some of  the students aren’t co-
operating, so it can be really hard for them.

Lab Middle School (hybrid)
Emma Surko, sixth grade 

When we go in-person, we keep our 
masks on the whole day and we stay at our 
desks for the most part, which are distanced. 
We stay with the same pod of  around 10 
people for the whole day without outside 
contact. During remote learning, we usually 
have a lesson in Zoom class and we usually 
have at least one asynchronous class per day. 
We apply what we have learned in lessons 
with homework. I think the teachers are do-
ing pretty well, except I wish that they would 
add a bit of  time during Zoom classes when 
we’re doing worksheets for asking them 
questions about our work.

MS 104 (Baruch Junior High) 
(hybrid)

Aisha Madspjerg, sixth grade
Remote days are five core subjects, 

which are science, ELA, math, social stud-
ies, and homeroom. For some reason, they 
count homeroom as a core class. They’ll give 
us 30-minute lessons, and then, we go off  to 
do our work if  we have anything after, but 
the majority of  it is in class. We do have an 
in-school platform for people who choose 
to have hybrid, and that would be having 
your regular core subjects and an addition-
al two extra subjects. […] We end earlier 
when we’re not in school as well. For lunch 
in school—for your fourth period—which 
for us is either health or music, you just go 
outside into our yard-area-space-thing for 
15 minutes, eat lunch, and then, you come 
inside and they teach you the rest of  the 
lesson. You have an assigned group, and of  
course, regular cohorts. Masks must be on 
every time you’re inside, and you must dis-
tance six feet apart with the desks. 

class that was a double-period class just 
turned into a full year class. 

 
Allderdice High School—Pittsburgh, 

Pennsylvania (remote) 
Sophia Levin, senior 

Teachers are fine. My school is doing 
better; last year when we went to online 
learning, we took a month off. A full 
month of  nothing. If  teachers wanted to 
teach, the school told them not to.

 
Chipping Norton School—

Oxfordshire, England (in-person)
Emily Bertie, Year 12 (Grade 11) 

We’re 100 percent in school, but 
they’ve changed how the school system 
works. Our exams have been dialed back 
because of  the number of  absences that 
people have, from teachers and from stu-
dents, so we’re all zoned now. We’re in a 
bubble of  our year, and each year has its 
own section of  the school. Unless you’re 
in a specialized session such as art, you’re 
not allowed to leave your zone of  your 
year. Within those years, you’re wearing 
a mask whenever you’re in the corridor. 
They aren’t having a cafeteria because 
there’d be too many people moving 
around. You’re not allowed to be at extra-
curriculars after school because they have 
to clean it. If  you’re sitting down, you 
don’t have to wear a mask, but if  you’re 
not sitting down, you have to be wearing a 
mask. I think we had one confirmed case 
in the Year 9 (your grade 8), but I think 
that’s been the only one.

 
Redlands School—Sydney, 

Australia (in-person)
Mia Ramsey, Year 12

We went back to school at the end of  
Term 2 (June), and we’re about to go into 
Term 4. We had two weeks where the Year 
12s would go there every day, and all the 
other years would go once a week, and the 
rest of  the week would be online. But then 
after that, we were back at school. We had 
to socially distance, but we weren’t really 
following that, because if  one person gets 
corona, we’re all getting corona. We don’t 
have to wear masks. You don’t have to so-
cially distance anymore—they’ve stopped 
doing that. I hug everyone.
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BY AARON VISSER

After COVID-19 made it 
clear normal education would 
be impossible, the Depart-
ment of  Education had four 
months—from April until Sep-
tember—to develop a plan that 
utilized the strengths of  remote 
learning while minimizing its 
weaknesses. Instead, they im-
plemented a system of  live in-
struction that attempts to mim-
ic in-person education rather 
than design a system that is tai-
lored specifically for the remote 
environment. Our schools have 
failed to exploit the opportuni-
ties granted by remote learning, 
instead opting for a flawed ver-
sion of  the previous system.

While replacing normal in-
struction with Zoom has done 
a fine job of  allowing real-time 
instruction, critical aspects of  
the in-person experience have 
been lost. Ordinarily, teachers 
hold discussions, and some 
students participate. They give 
lectures, and students appear to 
be listening and engaged. On-
line classes, however, have bro-
ken the core visual connection 
between teacher and student. A 
constant correspondence takes 
place in a regular class between 
the teacher and the students. 
When the teacher goes too fast, 
students may appear confused, 
signaling to the teacher to re-
peat and slow down, and when 
the teacher goes over a topic 
one too many times, students 
may act slightly bored, signal-
ing to the teacher to speed up. 
When a student has an urge to 
go on his or her phone or to 
daydream in class, the gaze of  
the teacher reminds the student 
to focus on the task at hand. 
This lost interaction affects 
those with attention problems, 
who already struggled dispro-
portionately in school. For me, 
I’m frequently drawn by the 
countless apps built into my 
phone and computer that are 
designed to grab my attention. 
In school, checking social me-
dia isn’t an option, but at home 
the allure of  “multitasking” is 
quite potent during a slow les-
son.

Zoom has many other small 
differences from in-person 
learning that detract from the 

“classroom” experience. First, 
Zoom sticks a camera right at 
the user’s face and gives him the 
image of  his own video. It em-
phasizes personal insecurities 
about appearances harbored 
by every teen and provides a 
constant feeling of  being scru-
tinized by an unknown number 
of  people. Second, the remote 
environment warps in-class 
discussion from a conversation 
to a distant experience, where 
students might rhetorically in-
teract, but in reality mostly ig-
nore each other. It’s common 
for students to check out of  
conversations when they feel 
they’ve participated enough 
for the day. Finally, Zoom re-
places energizing social contact 
with a 25-inch screen to stare 
into all day. It’s simply tiring to 
sit in the same chair for hours 
straight isolated from true hu-
man interaction. People com-
monly describe the platform 
as “draining” or “soul-suck-
ing,” and “Zoom fatigue” has 
become a part of  our every-
day vocabulary. Each of  these 
problems by themselves is fair-
ly small, but put together, they 
compound into a learning sys-
tem that misses out on many 
important aspects of  in-person 
instruction. 

A better system would fo-
cus on remote instruction’s 
two potential strengths: effi-
ciency and flexibility. Asyn-
chronous learning allows each 
student to study at his or her 
own pace as productively as 
possible. It bases progress on 
accurate completion of  
assignments for which 
students can prepare 
however they choose. 
They can watch which-
ever assigned videos at 
whatever speed or go as 
deeply into the textbook 
as they feel is necessary 
to understand the topic. 
For discussion based classes, 
platforms like Google Class-
room allow for asynchronous 
discussion. Students can re-
spond to assignment prompts 
and one another, providing the 
thoughtfulness of  the written 
word, which doubles as proof  
of  engagement to the teacher. 
These asynchronous opportu-
nities are less high-stress and 

anxiety provoking for many 
students, and oftentimes even 
produce more thoughtful dis-
cussion given students unlimit-
ed time to ponder any prompts 
or questions. It’s inherently 
more productive when stu-
dents can go as fast or as slow 
as they need—rather than ob-
serve the “one size fits all” daily 
lecture model. 

Furthermore, asynchro-
nous learning allows students 
to arrange their own schedules. 
Remote work gives students 
the chance to sleep late, choose 
when they want to eat lunch, 
and decide to do most of  their 
work in the morning, after-
noon, or evening. Freedom for 
students is an important value 
in itself. As high school stu-
dents, the next period of  our 
life will afford us much more 
freedom, and taking this op-
portunity to prepare us for col-
lege is valuable. Requiring that 
students follow a rigid hour-
by-hour that mimics the bell 
schedule we hear in the build-
ing is a lost opportunity. 

In fact, a National Bureau 
of  Economic Research study 
showed that employees who 
work from home and design 
their own hours are happi-
er and more productive than 
those who have office jobs and 
strict schedules. It found that 
even if  workers still worked 
the same numbers of  hours, 
they reported higher satisfac-
tion numbers because they had 
control over their schedules. 

This applies to remote learning 
as well. Students respond to 
greater independence in a posi-
tive way, and since this time has 
strained every student’s mental 
health, higher satisfaction is ex-
actly what we need.

Still, asynchronous learning 
is not without its own issues, 
and the model I have described 
above relies on self-motivation 
from students to stay on top of  
their assignments independent-
ly. Occasional real-time check 
ins can be useful: daily, optional 
office hours that allow students 
to ask teacher questions via 
Zoom, rather than via email, 
would be helpful for those who 
are auditory learners, and week-
ly class meetings could hold 
discussions that tether class 
members to each other and to 
the material. In addition, this 
model should not always be ap-
plied the same way: each teach-
er should have the freedom to 
hold supplementary live calls 
when asynchronous lessons 
fall short, and the necessity of  
this live contact varies based on 
subject.

Ultimately, though, an asyn-
chronous model is best for 
remote learning: it allows stu-
dents both efficiency and flex-
ibility, both of  which we lack 
with the current plan. Rather 
than try to imperfectly replicate 
the in-person experience, we 
should implement a more in-
novative system that capitalizes 
on the advantages of  learning 
from home.

WHY IN-PERSON STRATEGIES DON’T WORK AT HOME
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TESTED BY TESTING:  HOW TEACHERS ARE
        MANAGING  ASSESSMENTS

By MADDY ANDERSEN, ERIN LEE, MATT MELUCCI, MORRIS RASKIN, AND CLAIRE SHIN

“Testing is a night-
mare,” biology teacher Dr. 
Maria Nedwidek-Moore re-
marked. “When we closed 
last term, I said ‘I’m not 
even trying to do this’ be-
cause even if three or four 
or five kids can’t do it, then 
[...] I can’t use the test [...] 
And that’s what’s happen-
ing for some teachers this 
term as well.”

When schools first 
closed back in March, one 
of the biggest issues of re-
mote learning was accurate-
ly assessing students for the 
last two marking periods 
of the semester. This rapid 
transition left teachers with 
little time to find effective 
methods to teach and test 
students remotely. But even 
going into the fall term 
armed with experience from 
the spring and guidance 
from training sessions con-
ducted this summer, testing 
is still up in the air.

With the entire semester 
being conducted remotely 
this year, assessing students 
has become even more diffi-
cult than it was last semes-
ter. “The big transition was 
that in the spring, we al-
ready had a bunch of school 
in, so we already knew stu-
dents, we already had a few 
tests and or papers dealt 
with, so the grades weren’t 
as important,” social studies 
teacher Dr. Zachary Ber-
man said. “Now, we have 
to actually determine grades 
remotely [...] It’s hard; the 
grades won’t be based on as 
much stuff.”

Many teachers are using 
AP Classroom or Juno Pods, 

a feature of the grading 
platform Jupiter Ed, to test 
students. Though not ideal, 
online multiple-choice test-
ing does have its perks. “The 
pods are self-grading, which 
is more efficient than using 
the old scantron machines 
and manually transferring 
scores into Jupiter Ed,” mu-
sic teacher Harold Stephan 
said in an e-mail interview. 
In addition, teachers can 
more easily assign extended 
time for students who need 
it. 

But one concern regard-
ing Juno Pods is the tech-
nical issues that may arise 
on certain devices while the 
test is launched. “I think the 
Jupiter thing is great except 
when it doesn’t work, and 
I’ve heard from other teach-
ers and been [made] aware 
that some students have 
problems with the Jupiter 
interface when the lock-
down browser is being used 
on Chromebooks and on 
the DOE iPads,” Dr. Ned-
widek-Moore explained. 
Other students echoed this 
issue.

With online testing in 
general, however, the big-
gest challenge becomes 
minimizing academic dis-
honesty. “There is no way to 
ensure transparency across 
online platforms, and I am 
fully aware that students 
can open a smartphone or 
iPad and search for infor-
mation that may unfairly 
help them achieve a higher 
test score than their class-
mates who choose a higher 
level of academic integrity,” 
Stephan elaborated.  

Because of this, other 
teachers are turning to al-
ternative solutions regard-

ing fairness and academic 
honesty. Some teachers 
have acknowledged the po-
tential issues with academic 
honesty in remote learning 

by holding open-notebook 
tests, reducing the chanc-
es of students using online 
sources or working with 
classmates. “I plan on giving 
timed, in-class essays as my 
tests,” social studies teach-
er David Hanna said in an 
e-mail interview. “This is 
basically the same as before 
the pandemic. The only 
difference is that they are 
open-notebook. This also 
reflects what the College-
Board went with last May.”

Chemistry teacher Mi-
chael Orlando has also ad-
opted the open-notebook 
assessment approach in 
an attempt to circumvent 

concerns about academic 
honesty. “I feel the need to 
give open-note tests because 
I don’t want to punish the 
honest kids and would 
have a hard time stopping 
the cheaters,” he said in an 
e-mail interview. 

Dr. Nedwidek-Moore, 
on the other hand, created 
her own testing system to 
conduct her assessments. 
“My husband is helping 
me assess students fairly 
with a variety of program-

ming things that he’s trying 
out that are not public,” 
she said. “I pulled a cou-
ple all-nighters a couple of 
weeks ago when we were 

making the first batch of 
tests.”

Though she cannot pre-
vent her students from look-
ing up the answers during a 
test, Dr. Nedwidek-Moore 
has set up her exams so that 
cheating is ultimately un-
productive for them. “I’m 
just trying to make tests 
that they can’t cheat on or 
that if they try to cheat on, 
they would run out of time. 
That’s my goal—to make 

your intellect a better tool 
for taking the test than try-
ing to cheat on it,” she ex-
plained. “And believe me, 
they don’t all get 100s, even 

if they know ahead of time 
what it’s going to be [on].”

In addition to concerns 
regarding academic dishon-
esty, online testing also pos-
es limitations for teachers 
to assess students’ grasp of 
the material, particularly in 
STEM subjects. “You can’t 
really award partial credit 
or see the full extent of a 
student’s problem-solving 
process/thinking like you 
can on a paper/pencil test,” 

physics teacher Thomas 
Miner said in an e-mail in-
terview.

Instead of emphasiz-
ing multiple-choice tests, 
some teachers are opting for 
mostly project-based assess-
ments. “I plan on using on-
line testing platforms as they 
become available as well as 
the good old format when I 
give students a set of prob-
lems and they finish it by a 
certain time,” math teacher 
Aziz Jumash described in 
an e-mail interview. “These 
assignments allow teachers 
more flexibility than in-
class tests and quizzes. [...] 
I asked students to write a 
problem with specific char-
acteristics and then solve 
it. There were many clever 
problems and clever solu-
tions.”

Dr. Berman has a 
slightly different approach: 
“I’m giving some multiple 
choice, but I’m not count-
ing it for much, whereas I 
would’ve counted [it] for a 
lot [during in-person class-
es],” he said. “I’m going to 
have to count everything 
else a little more, so [I’m] 
giving more written quizzes 
and counting presentations 
more.”

A testament to teachers’ 
efforts can be found in the 
reactions of participating 
students. Freshman Eshaal 
Ubaid has already received 
numerous tests in subjects 
ranging from biology to 
Spanish. Ubaid has found 
aspects of her testing expe-
rience to be generally posi-
tive, though she prefers cer-
tain methods over others. 
“The formats of these quiz-
zes and tests [are] usually all 
multiple choice, which I feel 

makes things straightfor-
ward; plus, a lot of students 
prefer it to short-response 
questions,” she explained. 
However, she has found 
fault with some inevitable 
trappings of remote learn-
ing: “For my first JunoPod, 
I didn’t have time to get 
back to my Google Meet 
and ask a question about 
the context of a problem, so 
I ended up getting that one 
wrong.” 

Senior Zachary Gelman 
agrees with this mixed per-
ception of online testing. 
“Overall, I think that the 
[…] experience is worse 
than normal test-taking, 
but being able to leave early 
if you finish early is pretty 
neat,” he noted. In addi-
tion, Gelman appreciates 
the fast turnaround time 
for grading, which is an im-
provement from that [of] 
in-person school.

It is almost impossible 
for Stuyvesant teachers to 
perfect administering ex-
ams, but it’s also unrea-
sonable to expect a seam-
less testing experience for 
both teachers and students, 
given the remote environ-
ment and concerns about 
cheating. To that end, it is 
up to students to uphold 
a fair testing system and 
their own academic hones-
ty, even when they have the 
opportunity to dismiss it. “I 
do my best to convey to stu-
dents that I appreciate aca-
demic integrity more than a 
high test score and that in 
the end, it will help them 
build self-esteem, charac-
ter, and self-control if they 
do the right thing—even 
when nobody’s ‘watching,’” 
Stephan concluded.

C
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Dr. Zachary Berman, social studies teacher

What are some of  the challenges of  blended/remote instruc-
tion?

The challenge is just trying to remake the energy that 
you find in a classroom. This whole year, I’ve been 
standing up while I teach, and I feel like that helps me 
get into the feeling of  teaching. I want to see every-
body’s face at least sometimes; I like it when they can 
physically raise their hands and I can call on them. I feel 
like that gets me into the energy of  the classroom, and 

it’s hard to make that happen.

Heather Huhn, English teacher

What have you liked?
I have really liked the schedule. I love it. I am a big fan. 
And it feels more like college readiness. This is a sched-
ule that sets students up to be successful in college. You 
have to set an alarm, and you have to make sure that 
you are budgeting your time wisely to get your home-
work done in between classes. So I really like the sched-
ule, and I also like that we have some clear expectations 
about Zoom and live instruction this year. I like that 
it’s mandatory [and] that students have to show up and 
participate because that’s what I really felt was missing 

last spring when we did remote instruction. 

What have you disliked?
The challenge is that it is not in-person learning—and it 
never will be—and it’s hard. For example, I ask students 
to have a physical notebook with them to write down a 
prompt as you would normally in an English class, but I 
am not there to read what they are writing and I am not 
there to correct any misperceptions in the moment, so 
that is what I feel is missing—the personal connection.

Dr. Maria Nedwidek-Moore, biology teacher

How do you feel about blended/remote instruction so far?
This [type of  teaching] is really, really, really the hardest 
thing I have ever done. Just to give you a perspective—
and I am not bragging—I am a molecular biologist, and 
that is really hard. I trained at some of  the most difficult 
universities on the planet, and that was really hard. And 
this is hard compared to that because it is the stuff  I 

know, but I can’t do it the way I do it. 

What are some of  the challenges of  remote instruction?
It is a huge challenge to meet the instructional expec-
tations of  a Stuyvesant education and to function as a 
human being within the context of  being available for 
students: being a good instructor, being a kind person, 
and making sure that students are doing well and emo-
tionally okay. Really being able to do all of  that well and 

fully is extraordinarily difficult.

Dr. Susan Brockman, Latin teacher

How do you feel about blended/remote instruction so far?
It’s actually harder this fall than it was last spring. I think 
it’s because expectations are higher on my end. I never 
had a Google Meet or a Zoom call before March 21 
[…] so I felt like getting online with my students [last 
semester] was good enough. […] It’s incredibly hard to 
do a good job online. It’s the Wizard of  Oz: you’re jug-
gling all the tasks; you’ve got 34 kids on your screen; 
you’re trying to show them something but they can’t see 
it and then you switch a tab and they can’t see that other 
tab; breakout rooms crash; kids get lost; and the links 

change. It’s really hard.

How did the pandemic affect your future plans with teaching?
I wouldn’t be here—I was going to retire last year. [...] 
Remote learning kept me here, for better or for worse, 

for another year. 

Anonymous, parent of  grade 10 student

How do you feel remote/blended learning is going for your 
student(s) so far?

Remote and blended learning platforms have been a 
blessing, as students can still learn. Just having this op-
portunity that educational institutions have come up 
with is highly commendable. Now, there are challenges, 
but considering the circumstance that there is a pan-
demic, I think that the opportunity itself  is valuable. It 
puts pressure on the students and families because there 
is a shared space, and there are technical issues if  you 
have two working parents and two students working at 

home. 

What are some challenges you’re facing as a parent? What are 
some upsides?

Everyone handles remote learning differently. One of  
the challenges is that no two students are alike, and in 
the same household, you may have one person who can 
take the constant strain of  staring into the screen and 

another person who cannot. And the monitoring of  the 
computer itself—the computer resources have enough 
distractions for children from YouTube and internet 
gaming. Keeping the children focused on the teaching 
is hard [...] and it really becomes apparent when parents 
have to do those parts, such as the constant monitoring 
and social interaction that would have been available in 

the classroom.

Sung Yon Um, parent of  grade 11 student 

How do you feel remote/blended learning is going for your 
student(s) so far?

I feel like this is a new learning process for everyone. I 
grew up in a conventional setting with a very traditional 
school system, and one thing that is clear to me now is 
that it’s definitely a big transition from the classic edu-
cation system to the new system involving new tech and 
innovation. I clearly see there is a loss of  structure for 
my children; even though you can connect with your 
friends, it’s all virtual. I think especially for teens, peer 
culture is way more important than parent/family time. 
I feel really sorry seeing my children sad and disappoint-

ed because they cannot meet their friends. 

What are some challenges you’re facing as a parent? What are 
some upsides?

Our structure has been totally lost. We organized our 
whole lives around that old, classic school system, and 
now, children sleep late and get up late. I need to make 
sure they sign in and do their work and I can’t really give 
that kind of  support that their friends can provide. I 
feel bad because even though you’re virtually connect-

ed, it’s not the same.

Zoe Piccirillo, senior 

How is remote/blended learning going for you so far?
Remote learning has honestly been going pretty well. 
Though I miss being around my friends in the school 
building, I think being alone has really helped me focus 
on myself  and my personal growth, and I’m no longer 
constantly comparing myself  to others. I’m also happy 
because last year, my workspace wasn’t very productive, 
but I moved my desk to the front of  my window, and I 

have been so much more productive.
 

What are some challenges? What have you liked?
I really like the flipped classroom model, and I think 
more teachers should consider trying it out. As a senior, 
I feel like the [five-period] model is great preparation 
for college because I don’t have every class every day. I 
think I’ll know how to structure my time in college bet-
ter now that I’m used to this schedule. [...] As a senior, 
one challenge has been communicating with colleges. I 
was really looking forward to meeting college represen-

tatives in lecture halls during the day.

Sirui Pu, junior
 

What are some challenges? What have you liked?
There have been challenges with time management. It’s 
a lot harder to be efficient or even pay attention in some 
classes at home since there are so many distractions 
around. Also, being home and comfortable has reduced 
my productivity level, since I kind of  just sit around on 
the couch and zone out for an extended period of  time. 
I like the fact that I have much more time to stare at my 
ceiling and contemplate life though, [and] the fact that 
I don’t need to commute saves me upwards of  three 

hours per day.

Jake Lin, junior
 

How is remote/blended learning going for you so far?
Remote learning has been going pretty well for me, and 
it has given me different opportunities to have fun. I 
built myself  a computer and created a club with my 
friends that would have only happened if  everyone was 
inside. My social life has also definitely changed. A lot 
of  people have found it hard to keep up with friends be-
cause it’s hard to see others face-to-face, but I’ve actual-
ly gotten a lot closer with my friends because I can talk 
to them the whole day through text or through group 

chats.  
 

What are some challenges? What have you liked?
Since I’ve been on my computer a lot for online school, 
I find myself  getting distracted pretty easily. A lot of  
challenges for me have come from using the computer 
frequently. I feel that online tests are harder than paper 
tests. […] Because of  online learning, I also don’t have 
to fully focus on the class the entire time. If  there’s a 
super boring part of  class, I have the option of  doing 

something else like watching YouTube.

Sarah Ibrahim, sophomore

What are some challenges? What have you liked?
Some challenges I had [were] honestly participating in 
some of  the classes because I feel like in person, it’s a lot 
easier to participate and actually engage with the teach-
ers and your classes; but through remote, it feels really 
distant. And if  I am confused, it is harder to approach 

the teacher. I don’t really like remote learning at all. 

Tony Jia, senior

How is remote/blended learning going for you so far?
It’s actually been pretty good. I try to wake up at 8:30 
a.m. every morning, and I’m lucky I have second and 
sixth periods free because I get to eat breakfast at 10:00 
a.m. every day. The workload is really nice, I can manage 
everything (besides college apps), and I feel pretty com-
fortable with all my teachers and classes. I hate being in 

my room for so long though.
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A  D A Y  I N  T H E  BL E N D E D  L I F E
By MORRIS RASKINBy MORRIS RASKIN

Two hundred and five days ago, I 
walked out of  the quintuple doors of  the 
Tribeca Bridge, heading home after staying 
at school late for the second day of  The 
Spectator’s Spring Recruitments. Tensions 
surrounding the coronavirus seemed to 
have built to a new high, and I feared that I 
might have to isolate from my friends and 
classmates for a few weeks as we weathered 
the storm. Months later, just 15 days be-
fore our next set of  recruitments, I walked 
through those doors once again and en-
tered into an unfamiliar world.

Following the arrows on the floor (each 
one reading “One Way For Social Dis-
tancing Please” in a blocky font), I made 
my way to the ID scanners, a once-familiar 
sight made daunting due to the sheer emp-
tiness of  the foyer. In place of  the usual 
hordes of  students waiting in line to print 
assignments, as well as newspaper stands, 
and fundraisers, there were two tables, one 
filled with COVID-19 protective gear and 
the other filled with pre-bagged school 
breakfast. I took a mask from the first table 

and scurried away, feeling pressured by the 
unfamiliar silence.

I briskly made my way across the sec-
ond-floor hallway, up the escalator, and 
toward the Third Floor Gym. I didn’t see 
a single soul as I made my way through 
the school; it might as well have been af-
ter-hours. I didn’t find any release or com-
fort once I entered the gym either, as the 
same stiffening silence filled the room. 
Pacing up and down the aisles, I eventually 
came across my seat: E-45. I was surround-
ed by empty desks on all sides, save for a 
student at a desk diagonally behind me.

I steadily unzipped my backpack and 
pulled out my laptop, headphones, and a 
notebook. Every time I rustled a paper, 
or unzipped a pocket, it felt like the whole 
room turned to look at the student causing 
such a ruckus, even though most students 
were already mid-class at that point. I care-
fully opened up my laptop and logged in, 
turning the brightness down to the lowest 
setting in an effort to conserve battery life. 
I had an aching feeling that my computer’s 
WiFi wouldn’t work without a fight, which 

was proven true as soon as I hit enter on 
the password for “ncpsp.” After about 10 
minutes of  typing and retyping, I mustered 
up the courage to request assistance, an 
act that would require me to perform the 
daunting task of  talking out loud in the si-
lent and empty room.

While my WiFi issues were being 
dealt with, I logged on to my first class—
health—from my cell phone. The flaws in 
my computer-less health class plan began to 
present themselves immediately, as we were 
instructed to access a (computer-depen-
dent) Google Slides questionnaire program 
to participate in the lesson. While I was 
never able to log on to the Google Slides, 
health class came to a close soon enough, 
and somewhere in the mix, my comput-
er was granted access to the school WiFi. 
Additionally, I requested to change seats in 
between periods, which allowed me to re-
locate to a corner of  the gym—a spot near 
one of  the few outlets in the room.

With a charging computer, semi-func-
tional WiFi, and an ever-so-slightly more 
private spot in the gym, I began to fall into 
the regular motions of  the school day. My 
second period of  the day, AP U.S. History, 
went by with very few hitches. While I was 
unable to print out the daily note sheet that 
my teacher posts before each class, I could 
generally follow along with the conversa-
tion and take notes on the content I was 
able to hear. 

While the WiFi was passable for what 
one might think a public school is capable 
of, video and audio consistency on Zoom 
were mediocre at best, and audio cuts were 
frequent, almost always followed by a rapid-
ly sped-up version of  what the speaker had 
said. Minor inconveniences like these were 
frequent, but the day was far from a disas-
ter given the low expectations and generally 
competent oversight.

A pleasant distraction from the static 
nature of  the day were the occasional vis-
its from Principal Seung Yu himself. About 
three times throughout the day, the prin-
cipal made his rounds through our third-
floor gym, walking over to each student and 
giving a thumbs-up or air fist-bump before 
exiting once again. His visits were much ap-
preciated, and inspired some confidence in 
the system and routine that, by period four, 
felt elongated past belief.

After my following class, Spanish, I 
pulled out a pre-packed everything bagel 
and started to eat. I couldn’t help but feel 
as though every chew was  excruciatingly 
louder than the last. The sound of  every 
bite echoed like a gunshot in my head, as 
I tried to swallow each piece as quickly 
as possible. I only ended up eating about 
three-quarters of  it before abandoning the 
effort altogether, surrendering to the grat-
ing buzz of  the overhead lights.

After a chaotic debrief  of  my day to 

The Spectator Editorial Board during my 
10th period class (a process that felt dis-
jointed due to my general inability to hear 
what was going on in the Zoom in real 
time), the day was over. I couldn’t decide 
whether it felt like a lifetime or a blip, but 
either way, the school day had come to a 
close. I gathered my belongings and quietly 
crept out the door, cementing the fact that 
I wouldn’t end up talking to a single class-
mate for the entirety of  the school day. 

I couldn’t help but feel slightly deflated 
as I made my way down the three-to-two 
escalators; my grand return to the great 

Stuyvesant High School was more mun-
dane than I could have pictured. While 
mundane was likely the safest option for 
both my classmates and me, I couldn’t help 
but long for the bare minimum of  a basic 
conversation or minor interaction.

I wandered out of  the building onto 
the Stuyvesant bridge and made my way 
over to the CitiBike dock. Despite being 
completely sedentary for the majority of  
the day, I felt exhausted, though perhaps 
fatigued is a better word. Despite having a 
groundbreaking air, my day was at best un-
eventful. While I will likely not be returning 
for more blended days for the semester, I 
do feel some reassurance knowing exactly 
what I would be missing out on. Stuyve-
sant’s blended learning plan proved itself  to 
be marginally coherent and bare-minimally 
functional on opening day, and while it cer-
tainly didn’t hold a candle to the state of  
Stuyvesant seven months ago, it should still 
hopefully provide a last-ditch safe haven for 
the students who need it most.

Check out News Editor Maddy 
Andersen’s Day in the Remote Life here:
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The Babies in the Bathwater
By Jonathan 

Schneiderman

Remote learning, peda-
gogically speaking, is worse 
than in-person learning. 
Face-to-face interactions 
among students and teach-
ers are important for getting 
ideas across as effectively as 
possible. It would be easier 
to zone out on a Zoom call 
than in a classroom even 
without the temptations 
of  the internet; managing 
a classroom is easier when 
one can keep track of  all 
the students at once, and 
for most people I know, it 
is easier to stay productive 
and motivated when one is 
going to school daily.

But remote learning, 
despite its flaws both inev-
itable and otherwise, has 
introduced some positive 
changes to how Stuyve-
sant operates, changes that 
should be kept in place even 
when we return to normal-
cy.

First of  all, and most 
radically, the five-period 
schedule is a significant im-
provement over the ten-pe-
riod schedule. There’s a real 
difference between 55 and 
41 minutes, and though 
hour-long Zoom classes can 
sometimes seem to drag, 
41 minute-long in-person 
classes always seemed to get 
cut off  too soon. In the few 
years before the coronavirus 
pandemic struck, there was 
even some chatter about 
reducing the school day to 
nine or eight periods to al-
low for more instructional 
time. Now, COVID-19 has 
forced us into a much bet-
ter solution, one that leaves 
students with more free 

time and, though it cuts 
down on overall instruc-
tional time, increases the 
amount of  time in a given 
instructional session. Hav-
ing longer classes less fre-
quently is good preparation 
for college too, where that is 
the norm.

Longer classes are not 
the only benefit of  the 
five-period schedule. An-
other innovation it has in-
troduced to Stuyvesant (at 
least in theory—certain 
teachers have taken it upon 
themselves to ignore this) 

is the two-day schedule for 
completing work. Under this 
system, students have work 
due every day, but work for 
any individual class has two 
days to be completed. With-
out freeing students from 
work, this gives them more 
flexibility in how and when 
they do it. If  a student has, 
say, a major event or work-
load one night, he can sim-
ply do some amount of  his 
homework the next night. 
With this freedom comes 
new responsibility: it is far 
easier to procrastinate than 
it used to be. But students 
are still held accountable for 

completing their work, so 
they will have to learn this 
responsibility if  they don’t 
already have it, and isn’t 
that much of  the point of  
Stuyvesant?

Second, remote learning 
has necessitated the cen-
tralization of  platforms for 
which students have so long 
been pining. Every year, 
the Freshman Caucus can-
didates promise to achieve 
this, and every year they fall 
flat. COVID-19 has now 
forced the administration’s 
hand, and when I want to 

know what work I have to 
put on my to-do list, I can 
simply go to Google Class-
room. When Stuyvesant is 
back to fully in-person in-
struction, teachers should 
still be required to post ev-
ery assignment on Google 
Classroom. It’s a simple task 
for teachers to complete, it 
makes students’ lives much 
easier, and we are proving 
capable of  doing it.

Third, it has elucidated 
how certain school activities 
can be almost complete-
ly transplanted to an on-
line setting. Much has been 
made—correctly—of  the 

fact that snow days will now 
likely be a thing of  the past, 
and that future mayors will 
be able to call them more 
liberally—parents will know, 
say, 17 hours instead of  
three before the beginning 
of  the school day wheth-
er they can expect to send 
their kids in the next day—
because they will simply be 
remote instructional days. 

Less has been made 
of  the club functions that 
can be done more easi-
ly over evening video calls 
than through in-person af-
ter-school meetings, and 
here I address my fellow 
students and not the admin-
istration. I have more than 
once had the experience 
of  scheduling a quick dis-
cussion at 3:40 p.m., only 
to have it start at 4:00 p.m. 
and go for a half-hour, of-
ten at the expense of  anoth-
er, more important meeting 
that I wrongly expected to 
be able to attend. When we 
go back to school in person, 
we should avoid such meet-
ings. If  we want to quickly 
meet to discuss some minor 
details of  some small mat-
ter, we should arrange to 
do so in the evening, over 
Zoom or Messenger. That 
way, we can skip the super-
fluous quick-but-not-quick 
after-school meetings and 
save ourselves a good deal 
of  time.

The last seven months 
have been months of  cri-
sis, and we all look forward 
enormously to that cri-
sis’s end. But crisis births 
necessity, and necessity is 
the mother of  innovation. 
When we leave the crisis be-
hind, we should be sure not 
to leave its small fruits be-
hind us as well.

UPSIDES OF REMOTE LEARNING
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Stuyvesant has always 
been characterized as a com-
petitive, pressure cooker high 
school. But with the pandemic, 
the members of  our pressure 
cooker have returned to their 
respective pots at home. But 
what happens now that our 
stew of  cutthroat vibes and 
competitive traditions has dis-
appeared? Well, we float—usu-
ally alone. Sometimes with the 
few friends we stay in touch 
with, but mostly in our own 
pot trying to pay attention to 
the teachers we can only see 
on a screen. But perhaps 
this separation is good for 
us and our mental health.

One of  the flavors we 
often experience at Stuyve-
sant is the toxicity of  its 
competitive environment. 
Yes, the friendly compe-
tition will always be prev-
alent among peers, even in 
our remote setting. But with 
our desks at home instead of  
crammed into one another 
in the classroom, we don’t 
“see” each other anymore. 
This lack of  social interac-
tion may seem negative for 
many, but there are also some 
benefits to the change in our 
school dynamic. For example, 
there’s no more panic when ev-
eryone around you flips to the 
next page on a math test while 
you happen to be stuck on a 
question that’s taking an ob-
noxiously long time to solve. 
The people you may deem 
“smarter than you” aren’t there 
to make you feel like you’re not 
excelling. The pressure to “stay 
on top of  the class,” or rath-
er, stay afloat amid a building 
full of  scholars, has somewhat 
diminished. Our remote learn-
ing experience, confined to our 
homes and in front of  our lap-
tops, has allowed us to learn at 
our own pace without the toxic 

habit of  comparing ourselves 
to others.

This is also especially 
true for our seniors. College 
season has always created a 
tense, sometimes suffocating, 
atmosphere among students. 
When speaking with acquain-
tances you only see in a certain 
class, the conversation 
s o m e t i m e s 
just drifts 
toward 

c o l -
l e g e 
( “ H o w 
are you do-
ing with applications? 
Which colleges are you ap-
plying to?”), and this subject 
is definitely a sensitive one. 
With the absence of—well, 
people—this uncomfortable 
atmosphere has, for the most 
part, been averted. It’s still 
important to mention that 
our interactions are restrict-
ed to a handful of  people, so 
of  course the looming atmo-

sphere of  “college and my 
future” hasn’t completely dissi-
pated. And even if  we remain 
alone in our thoughts about 
this topic, sometimes we can’t 
help but wonder how other 
people are doing. But at least 
a chunk of  the layer of  college 
has been thrown away.

A new benefit of  re-
mote learning 

has also 
b e e n 

more 
f r e e 

time. And 
what else can we 

do with free time alone 
other than focus on our-

selves? We can go outside to 
enjoy the fresh air, meditate, 
or even spend some more time 
with the family we are current-
ly stuck at home with. We can 
take an hour-long nap after a 
long day of  Zoom calls. When 
we finish homework earlier, we 
can have a Zoom call with our 
friends and play some games 
or have a lit karaoke night (the 
Zoom lag is there, but it’s still 

fun). These extra hours, repur-
posed into time for enjoying 
ourselves, have given us op-
portunities to breathe in places 
we normally wouldn’t be able 
to. 

We Stuyvesant students 
have always been “out of  
breath,” both figuratively and 
literally. We struggle to balance 
AP classes, extracurriculars, 
and homework, all while trying 
to apply for external programs 
and internships. And to top 
it off, we have to go through 
our daily routines of  running 
through Penn Station, climb-
ing the crowded stairways, and 
groaning as we go up the es-
calators that don’t work. This 
makes us immensely strong 
people, but even the strongest 
swimmers need to breathe. 
We are now able to take 
a break from desperately 

trying to remain afloat with 
academic pressure and com-
petition weighing us down 
toward the bottom of  the 
pool. That heavy weight has 
gotten a little lighter, and 
though we still may need 
to work to make sure our 
heads are above water, we 

can take a break, sing “Rip-
tide” or “Hey Soul Sister” at 

the top of  our lungs, and take 
a much-needed breath in the 
extra pockets of  time we have.

Though remote learning 
has its ups and downs, it has 
granted us some freedom con-
cerning our time and has loos-
ened the grip of  competition 
all too common at Stuyvesant. 
One day, we small ingredients 
shall reunite again in the pres-
sure cooker of  Stuyvesant, and 
I honestly look forward to the 
day when we can mingle in all 
our flavors of  talent and ambi-
tion again. But when that hap-
pens, I know I’ll miss the small 
perks of  remote learning in the 
time of  the ’rona. For now, I 
will cherish the time I have and 
breathe.

Pressure Cookers, swimming, and Pressure Cookers, swimming, and 
mental HealtHmental HealtH

By kelly yiP
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By Caroline Ji

When the city shut 
down, the Ji household lit 
up. Faced with the incredibly 
unfamiliar sensation of  hav-
ing lots of  free time on our 
hands, my family and I picked 
up a rather unusual quaran-
tine activity: renovating our 
home. 

Eleven months ago, my 
family and I moved out of  
the 700-square-foot con-
do I grew up in and into a 
three-story house. It was rel-
atively well-maintained when 
we first moved in: the walls 
were solid, the patio was 
beautiful, and the master bed-
room was about as big as they 
get in Bensonhurst, Brooklyn. 
There were, however, many 
incomplete projects that 
ate away at my perfection-
ist mother every day. When 
quarantine began, my parents 
and I started tackling them, 
with hammers in one hand 
and paintbrushes in the other.

Day by day, we made 
progress throughout our 
home. We repainted our shed, 
repaired several windows, and 
applied covers to the stairs. 
We knocked down walls, re-
did piping with the help of  
construction workers, and 
built our own furniture. 

One day, I watched my 
parents as they worked, no-
ticing the slight curvature 
of  my dad’s spine, the wrin-
kles deepening on my mom’s 
face, and the steady breath-
ing that caused both of  their 
face masks to balloon in and 
out—reminders that my par-
ents’ bodies were no longer 
the invincible forces they 
once were. I was somewhat 
disappointed in myself  be-
cause I felt like their rapid 
aging was partially a result of  
my absence from the house 
due to my hectic Stuyvesant 
schedule. At the same time, 

I was also thankful because 
something about being with 
them—right then and there—
made me feel like I was mak-
ing up for the lost time. 

One of  my favorite mem-
ories from our home renova-
tion occurred in the middle 
of  a massive paint job. We 
divided the basement among 
the three of  us: my mom, the 
heater; my dad, the storage 
room; and for me, the liv-
ing space. In between paint-
ing sessions, we took many 

breaks, during which my par-
ents shared stories about the 
childhood homes in which 
they grew up. My dad grew 
up in a 100-square-foot shed 
with his parents, brother, and 
sister in China, never expect-
ing that one day, he’d be living 
in a 1,400-square-foot house 
in America. My mom grew up 

in a small apartment in China 
with only her sister and broth-
er (her parents were sent to a 
labor camp), praying that, one 
day, her children would grow 
up in a loving home with their 
parents. In those bittersweet 
moments, I could see the 
tears welling up in their eyes 
(and my parents rarely cried 
in front of  me) and the im-
mense pride they felt standing 
in a house they could finally 
call their own. 

Whenever I walk through 

the hallways of  my house, I 
am reminded of  the stories 
my parents have told me, the 
lessons they’ve taught me, 
and the family values they’ve 
instilled in me. I know that 
the time I have left with my 
parents is limited since once 
remote learning ends, I will be 
swept up into the Stuyvesant 

hustle and bustle again, so I 
deeply treasure every mo-
ment I share with them.  

Many children have lost 
their parents during this time 
of  immense loss and grief—
and my heart breaks daily for 
each and every one of  them. 
This pandemic has humbled 
me in ways I will never be 
able to fully articulate and has 
reminded me that no matter 
how crazy life gets, my family 
is the most important thing to 
me. No test, college applica-
tion, or track meet will ever 
change that. 

So while I’d love to rant 
about how remote learning 
has stripped away several 
parts of  my senior year I was 
looking forward to the most 
(seeing my classmates for the 
last time, wearing the “I am a 
second term senior!” sticker 
in the hallway, eating the BLT 
from Ferry’s I promised my 
freshman self  I would even-
tually try), I can’t. Because if  
there’s anything I’ve learned 
during remote learning, it’s 
that no matter how lonely or 
upset I get, my parents will 
always be my most accessible 
and reliable friends; they’ll al-
ways be able to comfort me 
in a way that no one else can. 
Because when they do, they 
reinforce the things that really 
matter, college and academics 
aside, and constantly remind 
me that as much as I am a stu-
dent, I am, most importantly, 
their child—a message every 
Stuyvesant student needs to 
hear from his or her parent(s) 
or guardian(s), especially now. 

The reason I wake up 
every day and keep trying is 
because of  my family. They 
have become my everything 
during remote learning: my 
chefs, my foot massagers, my 
rant buddies, and my num-
ber one supporters. But most 
importantly, they’ve become 
my lifeline, and for that, I am 
eternally grateful.

How My Family Became My Lifeline 

Baby Caroline (left), Dad (middle), Mushroom-haired sister (right)
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